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Pupil premium strategy statement  

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name St Augustine CE Primary 
School 

Number of pupils in school  188 

Proportion (%) of pupil premium eligible pupils 47% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2022 – 2023 

2023 – 2024 

2024 - 2025 

Date this statement was published November 2022 

Date on which it will be reviewed September 2023 

Statement authorised by G Mangnall 

Pupil premium lead K Corral 

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £112,185 

Recovery premium funding allocation this academic year £11,826 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£124,011 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Augustine’s CE Primary School we pride ourselves in offering our pupils the 

highest quality education with pupils’ learning at the heart of everything we do. We 

have designed our curriculum to be broad and balanced and equip pupils with the skills 

necessary to succeed in life after school. We believe that every child deserves an 

education which is relevant, engaging and provides a solid foundation on which to build 

on; one which offers pupils opportunities to grow as individuals as well as life-long 

learners, and one that meets the needs of all children irrespective of gender, 

disadvantage, disability, SEN, ethnicity, religion or legal status.  

The underlying philosophy guided by our mission and values is all pupils can learn, 

achieve and succeed. We provide all pupils with a strong foundation for learning, 

ensuring they are well prepared for the next stage in their journey.  

Our strategy is also integral to wider school plans for education recovery,  

notably in its targeted support through the National Tutoring Programme for  

pupils whose education has been worst affected, including non-disadvantaged pupils. 

  

Our approach will be responsive to common challenges and individual needs,  

rooted in robust diagnostic assessment, not assumptions about the impact of  

disadvantage. The approaches we have adopted complement each other to  

help pupils excel. To ensure they are effective we will:  

· ensure disadvantaged pupils are challenged in the work that they’re set 

· act early to intervene at the point need is identified  

· adopt a whole school approach in which all staff take responsibility for  

disadvantaged pupils’ outcomes and raise expectations of what they can  

achieve 

 

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Writing attainment for pupil premium pupils in both KS1 and KS2 was well below 
national 

2 Only 10% of pupil premium pupils in year 1 passed the phonics screening test 
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3 Attainment in reading, writing and maths for pupil premium pupils in KS1 was well 
below national average. 

4 Many of our pupils have limited experiences outside of the local area and this limits 
their life experiences and their vocabulary development. 

5 Frequent behaviour difficulties within a small core group of pupils  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Progress in English KS1 writing outcomes in 24/25 show that more 
than 67% of PP pupils meet the expected 
standard.  KS2 writing outcomes in 24/25 show 
that more than 56% of PP pupils meet the 
expected standard. 

Progress in phonics Phonics screening check outcomes show that in 
24/25 more than 76% of PP pupils have passed 
the test. 

Behaviour of pupils Pupil behaviour is considered good or 
outstanding and suspensions and exclusions 
have reduced. 

KS1 outcomes Outcomes in reading, writing and maths for PP 
pupils in KS1 are at least in line with national. 

Increased enrichment opportunities Pupils have wider opportunities that consolidate 
their learning. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implement Read, Write, Inc 
phonics programme to 
ensure stronger teaching of 
phonics, securing better 
outcomes for pupils 

 

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word reading 
(though not necessarily comprehension), particularly for 
disadvantaged pupils: 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 
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Deployment of 

Teaching Assistants 

to deliver RWI 

1.Phonics has a positive impact overall (+5 months) with very 
extensive evidence and is an important component in the 
development of early reading skills, particularly for children 
from disadvantaged backgrounds. 

2. The teaching of phonics should be explicit and systematic to 
support children in making connections between the sound 
patterns they hear in word and the way that these words are 
written. 

3. The teaching of phonics should be matched to children’s 
current level of skill in terms of their phonemic awareness and 
their knowledge of letter sounds and 

patterns (graphemes). 

4. Phonics improves the accuracy of the child’s reading but not 
necessarily their comprehension. It is important that children 
are successful in making progress 

in all aspects of reading including comprehension, the 
development of vocabulary and spelling, which should 

also be taught explicitly. 

 Education Endowment Foundation 

2 

Engaging with a Tutoring  

Programme to provide one 
to one tuition for pupils 
whose education has been 
most impacted by the 
pandemic.  

 

Tuition targeted at specific needs and knowledge gaps can be 
effective method to support low attaining pupils or those falling 

behind, both one to one:  

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

3 

Improve the quality of social 
and 

emotional (SEL) learning. 
SEL 

There is extensive evidence associating 

childhood social and emotional skills with 

improved outcomes at school and in later life 

(e.g., improved academic performance, 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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approaches will be 
embedded into 

routine educational 
practices and 

supported by professional 
development 

and training for staff. 

 

attitudes, behaviour and relationships with 

peer) 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Activity Evidence that supports this approach Challeng
e 
number(
s) 
addresse
d 

Additional 
phonics 
sessions 
targeted at 
disadvantag
ed and 
vulnerable 
pupils 
throughout 
school who 
require 
further 
phonics 
support.  

Phonics approaches have a strong evidence base that indicates a 
positive impact on the accuracy of word reading (though not 
necessarily comprehension), particularly for disadvantaged 
pupils: 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

 

1,2,4 

Targeted 
interventions 
following 
diagnostic 
assessment
s and gap 
analysis. 

Standardised tests can provide reliable insights into the specific 
strengths and weaknesses of each pupil to help ensure that 
receive the correct additional support through interventions or 
teacher instruction: 

 

The evidence indicates that small group and one to one 
intervention can be a powerful tool for supporting pupils. High- 
quality teaching should reduce the need for extra support, but it is 
likely that some pupils will require high quality, structured, 
targeted interventions to make progress. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-
tuition?utm_source=/education-evidence/teaching-learning-
toolkit/small-group-
tuition&utm_medium=search&utm_campaign=site_searchh&sear
ch_term 

 

1,2,4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
addresse
d 

Enhancing 
wider 
opportune- 

ities 
throughout 
school 

EEF toolkit suggests that enrichening education has intrinsic benefits. 
They think all pupils including those from disadvantaged backgrounds 
deserve a well-rounded culturally rich education. The DFE states: 
Giving young people the opportunity to try new things and develop 
new 5 8 skills can be hugely beneficial. It can help children to grow in 
confidence, expand their understanding of the world around them, or 
introduce a hobby or passion that could last for years to come 

5 

Develop-
ment of 
social skills 
at 
playtimes  

There is extensive evidence associating childhood social and 
emotional skills with improved outcomes at school and in later life 
(e.g., improved academic performance, attitudes, behaviour and 
relationships with peer): 

 
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_
Learning.pdf 
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Learning 
Mentor 

appointed 
to work 

with 
vulnerable 

families 
and 
improve 

family 
engageme
nt. 

 

Learning 
Mentor to 

work 
alongside 
class 

teachers in 
providing 

workshops 
for families 

Learning 
Mentor to 

We define parental engagement as the involvement of parents in 
supporting their children’s academic learning. It includes: 

• approaches and programmes which aim to develop parental skills 
such as literacy or IT skills; 

• general approaches which encourage parents to support their 
children with, for example reading or homework; 

• the involvement of parents in their children’s learning 

activities; and  

• more intensive programmes for families in crisis. 

3 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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provide 
Early Helps 
for 

families in 

crisis. 

 

Total budgeted cost: £124,011 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic 

year.  

 To ensure that reading remains in line 

between PP and Non-PP pupils at the end of 

KS2. 

At the end of year 6, attainment in reading for 

pupil premium children remained lower than all 

pupils at 71%.  77% of all pupils attained the 

expected standard.  However, attainment of 

pupil premium pupil is greater than 

disadvantaged LA pupils at 62% and national 

disadvantaged at 63% 

To ensure that writing remains in line between 

PP and Non-PP pupils at the end of KS2. 

At the end of year 6, attainment in writing for 

pupil premium children remained lower than all 

pupils at 21%.  37% of all pupils attained the 

expected standard.  The attainment of pupil 

premium pupil is lower than disadvantaged LA 

pupils at 52% and national disadvantaged at 

56%. 

This continues to be a target in 2022/24, with 

improvement in teaching of writing, 8lose 

monitoring of pupil progress and wider 

moderation. 

To ensure that maths remains in line 

between PP and Non-PP pupils at the end 

of KS2. 

At the end of year 6, attainment in maths  for 

pupil premium children remained lower than all 

pupils at 64%.  70% of all pupils attained the 

expected standard.  However, attainment of 

pupil premium pupil is greater than 

disadvantaged LA pupils at 57% and national 

disadvantaged at 57%. 

To achieve national average expected 

standard in the phonic screening check for 

pupil premium pupils. 

At the end of year 1, attainment in phonics for 

pupil premium children remained lower than all 

pupils at 10%.  30% of all pupils attained the 

expected standard.  The attainment of pupil 

premium pupil is lower than disadvantaged LA 

pupils at 56%. 

This continues to be a target in 2022/24, with the 

implementation of the new phonics programme, 
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Read, Write, Inc, staff training and closer 

monitoring of phonics attainment. 

To improve the attendance of pupil premium 

pupils to ensure that it is in line with the whole 

school target for non-pupil premium. 

Attendance of pupil premium pupils is 91% 

which is broadly in line with all pupils at 93%. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

  

  

 

 
 


